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Aims and Principles of Assessment

To ensure that:

e assessment is an integral part of teaching, based on best practice, focusing on the
curriculum and that it lies at the heart of promoting children’s education.

e High quality, in depth teaching, is supported and informed by high quality formative
assessment. (ongoing assessment)

e the school ethos promotes and emphasises the opportunity for all children to succeed if
taught and assessed effectively.

e there is always a clear purpose for assessing and assessment is fit for its intended purpose.
e assessment is used to focus on monitoring and supporting children’s progress, attainment
and wider outcomes.

e assessment provides information which is clear, reliable and free from bias and informs
teaching and learning.

e assessment supports informative and productive conversations with pupils and parents

e children take responsibility for achievements and are encouraged to reflect on their own
progress, understand their strengths and identify what they need to do to improve.

e we achieve our assessment without adding unnecessarily to teacher workload.

e assessment is inclusive of all abilities.

e a range of assessments are used including ‘Day to Day In-School Formative Assessment’,
‘In School Summative Assessment and ‘Nationally Standardised Summative Assessment.’

Delivery

At Peters Hill Primary School, we use three broad overarching forms of assessment: ‘Day to
Day In-School Formative Assessment’, ‘In-School Summative Assessment” and ‘Nationally
Standardised Summative Assessments’.

Day-to-Day in-school formative assessment

‘Day to Day In-School Formative Assessment’ is an integral part of teaching and learning. It
helps children to measure their own strengths and areas for development. It allows teachers
to understand pupil performance on a continuing basis, enabling them to identify when
pupils are struggling, when they have consolidated learning and when they are ready to
progress. In this way, it supports teachers to provide appropriate support (corrective
activities) or extension (enrichment activities to deepen understanding) as necessary and
informs progress. It enables teachers to evaluate their own teaching of particular topics or
concepts and to plan future lessons accordingly.

Through ‘Day-to Day In-School Formative Assessment’, we will

e support children in measuring their knowledge and understanding against learning
objectives and wider outcomes, identifying where they need to target their efforts to
improve and set/review half termly pupil targets which are shared with parents.

* ensure that problems are identified at the individual level and that every child will be



appropriately supported to make progress and meet expectations
e following Day-to- Day assessments record and report progress through the school
assessment markbook system

A range of ‘Day-to-Day In-School Formative Assessments’, will be used including, for
example,

e reference to age related expectations in assessment markbooks for Reading, Writing and
Maths

- making use of rich question and answers

- Marking of pupils’ work, particularly highlighting areas of success development and/or
improvement areas

e- Observational assessments

- Regular short re-cap tasks

- Scanning work for pupil attainment and development

e- Discussions with children

e- Pupil self-assessment e.g. traffic lighting, self-marking against agreed success-criteria
e- Peer assessment

e- Pupil conferencing

‘In-School Summative Assessment’

In-school summative assessments will be used to monitor and support children’s
performance and provide further evidence towards the school markbook system. They will
provide children with information about how well they have learned and understood a topic
or course of work taught over a period of time, providing feedback on how they can
continue to improve. In-school summative assessments will also inform parents about
achievement, progress and wider outcomes at termly parents evenings. Teachers will make
use of in school summative assessments to evaluate both pupil learning at the end of an
instructional unit or period (based on pupil-level outcomes) and the impact of their own
teaching (based on class-level outcomes). Both these purposes will support teachers in
planning for subsequent teaching and learning. In-school summative assessments will also
be used at whole school level to monitor the performance of pupil cohorts, to identify
where interventions may be required and to work with teachers to ensure pupils are
supported to achieve sufficient progress and expected attainment.

A range of ‘In-school-summative assessments’ will be used including, for example.

e Termly ‘star assessments’ for Reading and Maths

e Short end of topic or unit tests or tasks

* Reviews for pupils with SEN and disabilities

e Termly monitoring of class markbooks with year group leaders and SLT

e Termly ‘best fit’ assessment relating to the National Curriculum age related expectations
reported on class markbooks for Reading, Writing and Maths

e End of year annual reports outlining progress and attainment of children in relation to
National Curriculum age related expectations.



National standardised summative assessment

Nationally standardised assessments will be used to provide information on how children
are performing in comparison to children nationally. They will provide parents with
information on how the school is performing in comparison to schools nationally. Teachers
will have a clear understanding of national expectations and assess their own performance
in the broader national context. Nationally standardised summative assessment enables the
school leadership team to benchmark the school’s performance against other schools locally
and nationally, and make judgements about the school’s effectiveness. The government and
OFSTED will also make use of nationally standardised summative assessment to provide a
starting point for Ofsted’s discussions, when making judgements about the school’s
performance.

A range of ‘Nationally standardised summative assessments’ will be used:

e A baseline assessment at the start of Reception

e A phonics screeningin Year 1

e A multiplication check in Year 4

e National Curriculum teacher assessments at the end of Key Stage 1
e National Curriculum tests at the end of Key Stage 2

An inclusive approach to assessment

In addition to the assessments above, the school will make use of additional diagnostic
assessments to contribute to the early and accurate identification of children and young
people’s special education needs and any requirements for support and intervention.

Training for staff

After joining the school, all teachers will be provided with a copy of this policy and it will
form part of the induction program. In all staff meetings and training, there will be an
emphasis on teachers having a good understanding of assessment and assessment practice.
The school makes significant use of technology to assess and in order to support staff,
training in the use of the school assessment markbook system and trackers where needed.
Continuing professional development may take various forms including the provision of
direct face to face training and online training. The Assessment Leader will ensure that best
practice is shared and endeavour to keep up to date with latest research. The school in
making use of external assessment systems will continually review and evaluate the content
and delivery of the school’s assessment policy to ensure it is in line national expectations.



Assessment and Markbooks

The annual assessment calendar is in place each academic year. This calendar staggers the

collection of data for Reading, Writing, Mathematics and the foundation subjects. This

staggering of data collections enables all attainment and progress measures to be calculated

for all subjects.

Reading and Maths judgements are supported with ‘star assessment’ data. There is a

calendar in place for the completion of these. All star assessment data outcomes are added

to the tracking documents produced each half term.
All subject teams have access to whole school data that is updated three times a year.

All judgements are made using end of topic/schema assessments against solo taxonomy
criteria.

Year group staff are developing the use of assessment activities to demonstrate and capture

the learning that has taken place.
Moderation activities will be in place for all subjects against the judgements made.
Cognitive Load Theory is at the centre of our decision making.

Schema/Topic Markbooks

Schema/Topic markbooks are created for year groups 1-6 and for all subjects. Pupil averages
are calculated as topics are completed throughout the year. An example of a markbook is

shown below:

Academic Year -

Class - Maths
S Name T1 T2 T3 T4 5 T6 17 T8 19 T10 T11 Pupil Average
W Pupil A 2 2 2 3 4 2 3 4 3.4
;8 Pupil B 3 3 3 4 B 4 4 3 4 4 3.6
Pupil C 2 3: 2 5 4 4 4 4 3.7
28 Pupil D 4 4
Pupil E 2 2 3 2 2 3 &5 3 4 3 4 2.8
Pupil F 2 3 3 4 4 4 4.0
Pupil G 3 3 3 3 3 3 3 3 3 4 4 32
Pupil H #DIV/0!
Pupil | #DIV/0!

Overall averages combine to show per pupil outcomes across all subjects.

Science [Computing | Geography

MFL

3.2 3.0

3.0

#DIV/0! #DIV/0! ! ! [ #DIV/0!

#DIV/0!

#DIV/o![ #DIV/0! [ #DIV/0! [ #DIv/0! | #DIV/0! [ #DIV/0! [ #DIV/0! | #DIV/0! | #DIV/0! | #DIV/0!
#DIV/o![ #DIV/0! [ #DIV/0! [ #DIv/0! | #DIV/0! [ #DIV/0! [ #DIV/0! | #DIV/0! | #DIV/0! [ #DIV/0!
#DIvV/o![ #DIV/0! [ #DIV/0! [ #DIV/0! | #DIV/0! [ #DIV/0! [ #DIV/0! | #DIV/0! | #DIV/0! | #DIV/0!

‘Pupil on a page’ sheets are developed from averages calculated throughout the year. All
information available is available on the class markbook.
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All teaching staff make assessment judgements based on the following criteria:

SOLO Taxonomy
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I—‘I Remembering and -«':'ouv::: | WV"‘NI"U‘V\"I | |:uux:~¢:v:l::‘::l
Name Describe Analyse ::,:,::am
Identify List ) Apply Generate
Find o B e o
Label Complete Relate Construct
Recognise Outline Explain cause Plan
Justity Predict
Deconstruct Produce
Invent
Argue
Generalise
Novice Simple idea Relational Multiple Expert
idea Links understanding
1 2 3 4 5
The task is The pupil's The pupil's The different The previous
not attacked | response only response aspects have integrated whole may
appropriately; | focuses onone | focuseson become be conceptualised at a
the pupil relevant aspect. | several relevant | integrated into | higher level of
hasn’t really aspects but they | a coherent abstraction and
understood are treated whole. This level | generalised to a new
the point and independently is what is topic or area.
uses too and additively. normally meant
simple a way Assessment of by an adequate
of going this level is understanding
about it. primarily of some topic.
quantitative.

Well below -
Has significant
difficulties in

successfully
accessing the
competenies

Below -

Can access key
competencies of the
schema but need
significant support to
do so.

Emerging -

Started to unlock key
competencies of the
schema but not yet
secure. Support can
be required

Secure -

Securaly unlocked the
key competencies of
the schema. No
support is required

Mastered -

Can apply the
competencies of the
schema with fluency in
different contexts.

30

Pupil Average



Cognitive Load Theory

All assessment information is used to ensure that planning is amended to suit the needs of
individual pupils. Medium Term planning is amended to demonstrate a clear awareness of
cognitive load theory.

by @inner_drive | www.innerdrive.co.uk

Cognitive Load
5 A person can only process so much information at once.

Too much information can lead to cognitive overload,
which hinders how much can be transferred from
h working memory to long-term memory.

Long-Term Memory
This is where we store the things we
have learnt. It has a huge capacity,
meaning we can remember things from
a long time ago. Connecting information
from our working memory to our
long-term memory is how we

learn new things.

Working Memory
This is where we hold and process
new information. It has a small
capacity. If information is not
transferred to long-term memory
from here, it will be forgotten.

;(( The redundancy effect The split attention effect

When students are presented with unnecessary When students have to process two or more sources of
V information, it clogs up their working memory. information simultaneously in order to understand the
x This means they may remember the irrelevant matenial, it places a burden on their working memory.
information and forget the information you The cost of switching between the sources means
want them to learn. students remember less of the content.

Assessment and Tracking

All pupils are tracked using the system below. This has been developed in school and
identifies ‘in year’ progress and that made from the last key stage. Staff manipulate this
system to drill down to specific children from the headline data generated on the previous
slides. This is done three times a year to ensure that planning is meeting the needs of
children and that progress is maximised for all. Below is an example of a tracking grid.

Surnam ~ Known ~ | K51 En Rea - |Curreni * | end of previous year ~ Y4 Aut average| ~  current progress in year |~ KS progress |~
EXS 4AN 3.2 3.8 0.6 0.8

EXS 4EU 3.5 3.9 0.4 0.9
4AN ss[s 0.2 0
4AN 3.3 3.4 0.1 0.4
. 0.0 0
4EU 3.5 3.9 0.4 0.9
acs 3.5 3.5 0.0 0.5
4EU 3.5 3.3 -0.2 0.3
4AN 3.3 3.5 0.2 0.5

4w 1.2 14 0.2 0.4




Key Competencies Progression

All assessment data is used to track progress against key competencies. These expectations

of progress are amended on a termly basis. These amendments are shown below.

Autumn % Spring % Summer %
1.0-19
20-24 Below =9 20-29 Below 20-29 Below
2.5-34 Emerging = 38 3.0-34 Emerging 3.0-34 Emerging
3.5-4.0 Secure =13 3.5—-4.0 Secure 3.5-4.0 Secure
41-5 4.1-5

Monitoring and Evaluation

The Assessment Leader, is responsible for updating this policy in line with any new
developments in the school and new government guidance. All staff are expected to follow
the policy and the Leadership Team, following ongoing regular reviews of classroom
practice, will be responsible for ensuring the effectiveness of practice across the school,
reporting to the full governing body.

School Assessment lead — Mr S Duncan

Data Lead — Mr S Porter



